INTRODUCTION
The transmission of one's knowledge and the development of the appropriate skills, with the aim of putting young people in a position to know how to face the complexities of their present, has always been a burden of the teaching profession. Specially trained teachers are those who have the greatest influence in the field of civilization and play an important role in educating the community (Kayaalp, 2002) , working hard to reach the end of a prosperous society (Celikten, Sanal & Yeliz, 2005) . It is clear, therefore, how this profession is important to change and develope the society (Ozpolat, 2005) .
This profession has become at high risk of symptoms development over the years, as long as the category of nurses, doctors, psychologists, psychotherapists, social assistants, volunteer and professional emergency workers (Albanese et al., 2007a; Drago, 2006; Iacolino et al., 2018) . For this reason, clarifying and investigating on constructs, such as emotional intelligence and metacognition, can certainly help to understand the risk of burnout or secondary traumatic stress.
It is possible to distinguish two different interpretations of EI. This happens because some authors classify it in terms of ability, while others understand it as a trait (Mayer, Salovey, & Caruso, 2000; Warwick & Nettelbeck, 2004) . According to the "skill model", emotional intelligence is considered as an "ability to perceive, express, assimilate emotions, to understand and reason emotionally, and to regulate emotions in self and others" (Mayer & Salovey , 1997, p.5) , while supporters of the "trait model" define it as "a constellation of behavioural dispositions and self-perceptions concerning the ability to recognize, process and use emotionally charged information" (Petrides & Furnham, 2003 , p. 40) .They consider the EI trait more as a characteristic of the personality than as a cognitive skill.
Teaching as well as being a rewarding career is also a very challenging profession; however, due to the management of legislative mandates and class management, individual psychophysical balances from time to time can jeopardize teacher's well-being and quality of life (Kamenetz, 2015; Martinetz, 2012) . At a more specific level there is the student's incorrect behaviour, lack of autonomy, a feeling of isolation and other situations that can cause stress and create a very heavy burden that inevitably leads teacher to the onset of symptoms (Ávalos, 2011; Fernet, Guay, Senécal & Austin, 2012; Skaalvik & Skaalvik, 2011) . This way, an emotional impoverishment and its subsequent dysregulation are evident (Iacolino, Cervellione et al., 2018) , involving different work figures that oscillate from generic operators to teachers in which, during the work, all the psychophysiological reactions caused by everyday fatigue compassion are connected (Hooper, Craig, Janvrin, Wetsel, & Reimels, 2010) .
In the field of educational institutions, teachers and school staff may be at risk of burnout developing and secondary traumatic stress, because they could respond to a school crisis or a commu-
Tab. 01 Demographics variables of the sample
The tools used for the research project were: Ad hoc social partner questionnaire: including binary choice questions and open questions on the current age, sex, city of origin and teaching subject.
Emotional intelligence. Self-report emotional intelligence test (SREIT; Schutte et al., 1998; Italian Validation: Craparo, Magnano & Faraci, 2014) . The self-report Emotional Intelligence Test (SREIT, Schutte et al., 1998 ) is a self-report that measures the emotional capacities according to the EI model of Salovey and Mayer (1990) . SREIT has good internal consistency and test-retest reliability. The questionnaire consists of 33 items on a Likert scale with 5 points from 1 (completely disagree) to 5 (completely agreed). The sum of all the items constitutes the total score of the scale, which can vary from 33 to 165 (the highest scores indicate a greater emotional intelligence; the average scores for the female gender M = 121.86 SD = 13.92 and for the male gender M = 124.15 DS = 12.30). The internal coherence of the measure of emotional intelligence is between .87 and .90.
Metacognition. Metacognitive Functions Screening Scale (MFSS-30; Alaimo & Schimmenti, 2013) . It is a self-report tool consisting of 30 likert-scale items from 0 to 3 from "absolutely false" to "absolutely true". The MFSS is useful for screening metacognitive functioning and investigates four abilities: Ability to recognize emotions (CRE), ability to capture random relationships (CRC), Decentralization Capacity (CDD) and weighting capacity (CDP). The tools used for the research project were: Ad hoc social partner questionnaire: including binary choice questions and open questions on the current age, sex, city of origin and teaching subject. Emotional intelligence. Self-report emotional intelligence test (SREIT; Schutte et al., 1998; Italian Validation: Craparo, Magnano & Faraci, 2014) . The self-report Emotional Intelligence Test (SREIT, Schutte et al., 1998 ) is a self-report that measures the emotional capacities according to the EI model of Salovey and Mayer (1990) . SREIT has good internal consistency and test-retest reliability. The questionnaire consists of 33 items on a Likert scale with 5 points from 1 (completely disagree) to 5 (completely agreed). The sum of all the items constitutes the total score of the scale, which can vary from 33 to 165 (the highest scores indicate a greater emotional intelligence; the average scores for the female gender M = 121.86 SD = 13.92 and for the male gender M = 124.15 DS = 12.30). The internal coherence of the measure of emotional intelligence is between .87 and .90. Metacognition. Metacognitive Functions Screening Scale (MFSS-30; Alaimo & Schimmenti, 2013) .
It is a self-report tool consisting of 30 likert-scale items from 0 to 3 from "absolutely false" to "absolutely true". The MFSS is useful for screening metacognitive functioning and investigates four abilities: Ability to recognize emotions (CRE), ability to capture random relationships (CRC), Decentralization Capacity (CDD) and weighting capacity (CDP). Secondary Traumatic Stress. Secondary Traumatic Stress (STSS-I; Italian Validation: Figley, 2002; Setti & Argentero, 2012) . It is a self-report tool consisting of 15 items that assesses Secondary Secondary Traumatic Stress. Secondary Traumatic Stress (STSS-I; Italian Validation: Figley, 2002; Setti & Argentero, 2012) . It is a self-report tool consisting of 15 items that assesses Secondary Traumatic Stress in subjects exposed indirectly to traumatic events through a professional help relationship with a person who, on the other hand, has experienced it directly and is made up of two subscales (corresponding to the symptoms of PTDS): the intrusion scale (AI) and the Activation scale (AR). Each scale is evaluated based on the frequency reported by the subject in the last four weeks and each subject has the possibility to choose between five possible alternatives along a continuum on a 5-point Likert scale.
Burnout syndrome. Link Burnout Questionnaire (LBQ; Santinello, 2010) . It is a self-report questionnaire that proposes new burnout indicators for those working in the helping professions. It is composed of 24 items and investigates four sub-dimensions and each of them has three items with positive polarity and three with negative polarity. The four dimensions are: Psychophysical exhaustion, relational deterioration, professional ineffectiveness and disillusionment. Through these four scales, thanks to the 6-point Likert scale response method, an individual profile of the state of malaise, which is able to guide resources and preventive and support interventions, is provided. Some items have an inverted score and the calculation procedure takes place through a first phase where the raw scores are calculated for each area by the sum, and at the low values will correspond the absence of the problem, while to the high ones the presence of it. Subsequently it is necessary to interpret the scores referring to the averages and the standard deviations of the distribution of the scores achieved by the sample to which the questionnaire was administered. Finally, to facilitate the interpretation of the score, the raw ones are converted to standardized standard points using stanine points ranging from 1 to 9 and with an average of 5 and a standard deviation of about 2. The score ranging from 1 to 2 identified subjects with a positive work situation; score between 3 and 7 identifies subjects with a concern; score between 8 and 9 identifies subjects with high burnout compared to the regulatory group. For each profession there is a special table that allows the conversion of raw scores into stanine points.
RESULTS
From an initial analysis of the average scores of emotional intelligence (SREIT), of the subscales of the metacognition (MFSS-30) and of the burnout subscales (LBQ) it emerges that the sample has scores in emotional intelligence and in metacognition falling within the validation Italian test. However, the same cannot be said for the average subscale scores of burnout (LBQ) which are slightly lower than the Italian validation of the test (Tab. 02).
Therefore, it is possible to assert that, the sample taken in reference, feels motions that can be linked to a good emotional intelligence as well as good ability to recognize emotions, ability to grasp casual relationships, capacity for decentralization and capacity for weighting. These data indicate that the teachers are able to formulate appropriate inferences on the mental state of other people (Iacolino, Ferracane, Cervellione & Lombardo, 2019) 
PSICOLOGIA, INFANCIA Y EDUCACIÓN
Traumatic Stress in subjects exposed indirectly to traumatic events through a professional help relationship with a person who, on the other hand, has experienced it directly and is made up of two subscales (corresponding to the symptoms of PTDS): the intrusion scale (AI) and the Activation scale (AR). Each scale is evaluated based on the frequency reported by the subject in the last four weeks and each subject has the possibility to choose between five possible alternatives along a continuum on a 5-point Likert scale. Burnout syndrome. Link Burnout Questionnaire (LBQ; Santinello, 2010) . It is a self-report questionnaire that proposes new burnout indicators for those working in the helping professions. It is composed of 24 items and investigates four sub-dimensions and each of them has three items with positive polarity and three with negative polarity. The four dimensions are: Psychophysical exhaustion, relational deterioration, professional ineffectiveness and disillusionment. Through these four scales, thanks to the 6-point Likert scale response method, an individual profile of the state of malaise, which is able to guide resources and preventive and support interventions, is provided. Some items have an inverted score and the calculation procedure takes place through a first phase where the raw scores are calculated for each area by the sum, and at the low values will correspond the absence of the problem, while to the high ones the presence of it. Subsequently it is necessary to interpret the scores referring to the averages and the standard deviations of the distribution of the scores achieved by the sample to which the questionnaire was administered. Finally, to facilitate the interpretation of the score, the raw ones are converted to standardized standard points using stanine points ranging from 1 to 9 and with an average of 5 and a standard deviation of about 2. The score ranging from 1 to 2 identified subjects with a positive work situation; score between 3 and 7 identifies subjects with a concern; score between 8 and 9 identifies subjects with high burnout compared to the regulatory group. For each profession there is a special table that allows the conversion of raw scores into stanine points.
RESULTS
From an initial analysis of the average scores of emotional intelligence (SREIT), of the subscales of the metacognition (MFSS-30) and of the burnout subscales (LBQ) it emerges that the sample has scores in emotional intelligence and in metacognition falling within the validation Italian test. However, the same cannot be said for the average subscale scores of burnout (LBQ) which are slightly lower than the Italian validation of the test (Tab. 02). Therefore, it is possible to assert that, the sample taken in reference, feels motions that can be linked to a good emotional intelligence as well as good ability to recognize emotions, ability to grasp casual relationships, capacity for decentralization and capacity for weighting. These data indicate that the teachers are able to formulate appropriate inferences on the mental state of other people (Iacolino, Ferracane, Cervellione & Lombardo, 2019) The first hypothesis sets the objective of evaluating the existence of a statistically significant positive correlation between metacognition (MFSS-30) and emotional intelligence (SREIT). As can be seen from the table (Table 1) , appears a statistically significant positive correlation with a Pearson r p <0.01 with all the subscales of the MFSS-30 except for the CRE subscales (ability to recognize emotions) and CRC (capacity of seize random relationships); this means that as the emotional intelligence increases, the ability of metacognition increases too. The second hypothesis set the objective of evaluating the existence of a statistically significant negative correlation between emotional intelligence (SREIT) and burnout subscriptions (LBQ). As can be seen from the table (Tab. 03) a statistically significant negative correlation is revealed with a Pearson r equal to p <0.01; it is understood that the increase of emotional intelligence lowers the psychophysical exhaustion, professional ineffectiveness, relational deterioration and disillusionment. Finally, the third hypothesis sets the existence of a statistically significant negative correlation between metacognition and secondary traumatic stress. The results show a statistically significant correlation between the CRC, CRE, CDD subscales (ability to understand random relationships, ability to recognize emotions and decentralization) and the activation subscale of secondary traumatic stress (AR). Furthermore, another statistically significant negative correlation emerges between the subset of the secondary traumatic stress intrusion (IN) and the subscales of the metacognition such as CRE and CRC (ability to recognize emotions and the ability to capture random relationships) with Pearson's p<0,01. These data indicate that as the metacognitive abilities increase, the secondary traumatic stress decreases (see Tab 03).
Tab.03 Correlazione tra SREIT, MFSS, LBQ e STSS

DISCUSSION
The first hypothesis investigates on the existence of a statistically significant positive correlation between metacognition and emotional intelligence. It is possible to state that a high capacity of metacognition and a high emotional intelligence are able to mitigate clinical outbreaks such as burnout and secondary traumatic stress. It's the same increasing the ability to relate to the others (Amirian & Behshad, 2016; Naqvi, et al. 2016; Poulou, 2016; . 
RISK FACTORS AND PROTECTION IN TEACHERS
be seen from the table (Table 1) , appears a statistically significant positive correlation with a Pearson r p <0.01 with all the subscales of the MFSS-30 except for the CRE subscales (ability to recognize emotions) and CRC (capacity of seize random relationships); this means that as the emotional intelligence increases, the ability of metacognition increases too. The second hypothesis set the objective of evaluating the existence of a statistically significant negative correlation between emotional intelligence (SREIT) and burnout subscriptions (LBQ). As can be seen from the table (Tab. 03) a statistically significant negative correlation is revealed with a Pearson r equal to p <0.01; it is understood that the increase of emotional intelligence lowers the psychophysical exhaustion, professional ineffectiveness, relational deterioration and disillusionment. Finally, the third hypothesis sets the existence of a statistically significant negative correlation between metacognition and secondary traumatic stress. The results show a statistically significant correlation between the CRC, CRE, CDD subscales (ability to understand random relationships, ability to recognize emotions and decentralization) and the activation subscale of secondary traumatic stress (AR). Furthermore, another statistically significant negative correlation emerges between the subset of the secondary traumatic stress intrusion (IN) and the subscales of the metacognition such as CRE and CRC (ability to recognize emotions and the ability to capture random relationships) with Pearson's p<0,01. These data indicate that as the metacognitive abilities increase, the secondary traumatic stress decreases (see Tab 03). The second hypothesis was to investigate the presence of a statistically significant negative correlation between emotional intelligence and the subscales of the Link Burnout Questionnaire. The results show that teachers with high emotional intelligence are less likely to develop symptoms related to burnout such as psychophysical exhaustion, professional ineffectiveness, relational deterioration and disillusionment (Veazi & Fallah, 2011; Przybylska, 2016; Zysberg, et al., 2017) . Therefore, correlation analyzes confirm our hypothesis.
Finally, the third hypothesis investigate on the existence of a statistically significant negative correlation between metacognition and secondary traumatic stress. It seems clear that teachers who present high levels of stress transformed into symptoms of anxiety, confusion, sadness, shame, horror and various physical disorders cannot distinguish between what is real and what is not, so it is difficult to build relationships between behaviour and goals that can achieve effective results for understanding and planning educational programs.
Therefore, from the results of the present study it emerges how important the metacognitive capacities and the emotional intelligence are from mitigating potential dysfunctional effects such as secondary traumatic stress and the symptoms of burnout, classifying the first as protective factors (Iacolino, Ferracane, Cervellione & Lombardo, 2019) .
Limitations of this study and future prospects
This research, despite the significant results, has limits to be taken into consideration. Some of them are, for example, the small number of the sample and the high tax of women.
It would desirable for future studies: -To expand the sample to better analyze the data; -To try to make the sample as homogeneous as possible; -To extend the study to secondary school teachers, to better examine the workload differences in the various school classifications.
CONCLUSION
From what is shown in this article, the objective was to evaluate emotional intelligence within the school context, focusing primarily on the teachers' group of kindergarten and primary schools.
Many have talked about Emotional Intelligence as a protective factor because it allows one to perceive and express emotions, but it is also the ability to be self-aware of them.
From a first research in the literature, it has been shown how a high emotional intelligence acts as a protective factor for possible dysfunctional effects such as burnout and / or secondary traumatic stress. Many studies have linked this construct, not only with burnout and secondary traumatic stress, but also in relation to other variables such as the years of teaching, the gender difference and the teaching class. From this first research, therefore, it was found that these factors negatively influence, leading to job dissatisfaction. Therefore, a resolution could be the implementation of SEL (programs to expand EI) for the teaching profession.
The possession of individual functional factors, such as excellent adaptive coping strategies and good metacognitive skills, positively influences EI, lowering the risk of job dissatisfaction and professional ineffectiveness and the development of secondary traumatic stress symptoms.
The collected data allowed to take a first evaluation in order to establish what risk is and what protection in the category of teachers.
From the results of the research it is possible to observe how fundamental is to create intervention projects to support teachers in the development of emotional intelligence.
